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Dear parents and carers,

The aim of this information report is to explain how we implement our SEND policy. In other
words, we want to show you how special educational needs support works in our school.

If you want to know more about our arrangements for SEND, read our SEND policy.

You can find it on our website here

Note: If there are any terms we’ve used in this information report that you’re unsure of, you can
look them up in the Glossary at the end of the report.

1. What types of SEND does the school provide for?

Our school provides for pupils with the following needs:

AREA OF NEED CONDITION
Communication and interaction Autism spectrum condition (ASC)
Speech and language difficulties

Cognition and learning Specific learning difficulties, including dyslexia and dyscalculia

Moderate learning difficulties

Severe learning difficulties

Social, emotional and mental Attention deficit hyperactivity disorder (ADHD)
health

Trauma

Anxiety

Mental Health Challenges
Sensory and/or physical Hearing impairments
Visual impairment

Multi-sensory impairment
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Physical impairment

2. Which staff will support my child, and what training have they had?
SENDCO

Our special educational needs co-ordinator, or SENDCO is Catherine McConnell.

Catherine has 14 years’ experience in this role and has also worked as a classroom teacher in KS1
and KS2. She achieved the National Award in Special Educational Needs Co-ordination in 2012 and
is also a Numbers Count practitioner, a Sounds Write practitioner, has the Level 5 Dyslexia
qualification, and completed the National Professional Qualification in Senior Leadership in 2023.
She is allocated three days a week to manage SEND provision.

Class Teachers

All of our teachers receive in-house and external training in SEND and are supported by the
SENDCO to meet the needs of pupils who have SEND.

Pastoral Lead

Our Pastoral Lead is Mrs Jack

Mrs Jack has years of experience and training in many areas of pastoral support, including ELSA
(Emotional Literacy Support Assistant), autism, nurture, bereavement, attachment, and trauma.
Recently, Mrs Jack has been trained to support parents of children who have anxiety using the
WOWSIE programme.

Teaching Assistants (TAs)
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We have a team of 12 TAs, including five Higher-Level Teaching Assistants (HLTAs) who are trained
to deliver SEND provision. We have three teaching assistants who are trained to deliver
interventions in English and Maths, such as Number Stacks and phonics, and two who have
received training in speech and language.

External Agencies and Experts

Sometimes we need extra help to offer our pupils the support they need. Whenever necessary, we
will work with external support services to meet the needs of our pupils with SEND and to support
their families. These include:

e Speech and language therapists

e Specialist teachers or support services such as LBAT (Learning, Behaviour Advisory Team) or
ASCAT (Autism, Social Communication and Team)

e Educational psychologists

e Occupational therapists or physiotherapists

e Paediatricians

e School nurses

e Child and Adolescent Mental Health Services (CAMHS)

e Education welfare officers

e Social services and Early Help

3. What should I do if | think my child has SEND?

If you think your child might have SEND, the first person you should tell is your child’s teacher.
This is because your child’s class teacher sees them every day and knows your child best. They
will discuss the concern with you and log it. They will then seek advice from the SENDCO. Your
class teacher will decide on some next steps, monitor, and keep you informed.

4. How will the school know if my child needs SEND support?

All our class teachers are aware of SEND and are proactively looking for any pupils who are not
making the expected level of progress in their schoolwork or socially. They monitor progress by
looking in school exercise books, weekly spelling or tables tests, termly assessments,
observations on the playground, or receiving alerts through our school’s electronic pastoral
concern system.

If the teacher notices that a pupil is falling behind, they try to find out if the pupil has any gaps
in their learning. If they can identify a gap, they will support the pupil in lessons or in a group to
try to fill it. Pupils who do not have SEND usually make progress quickly once the gap in their
learning has been addressed. If the pupil is still struggling to make the expected progress, the
teacher will talk to the SENDCO and contact you to discuss the possibility that your child has an
additional need.

The SENDCO and class teacher will monitor the pupil in the classroom and on the playground to
assess their strengths and difficulties. They will observe to see if there have been any issues
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with, or changes in, their progress, attainment, or behaviour. They will also compare your
child's progress and development with their peers and available national data. The SENDCO or
class teacher will ask for your views and speak to your child to get their input as well. They may
also, where appropriate, ask for the opinion of external experts such as a speech and language
therapist, an educational psychologist, or a paediatrician.

During this time, teachers may put some interventions in place and monitor how your child
responds to the extra help. Based on all this information, the SENDCO will decide whether your
child needs SEND support. You will be invited to a meeting to discuss ways forward and
informed of the decision in writing. If your child does need SEND support, their name will be
added to the school’s SEND register, and the SENDCO will work with you to create a Pupil
Profile for them. Pupil Profiles detail a child’s strengths and needs, as well as the support in
place for them.

5. How will the school measure my child’s progress?
We will follow the ‘graduated approach’ to meeting your child’s SEND needs. The graduated

approach is a four-part cycle of assess, plan, do, review.

Review Assess

We will assess how well the support we If your child is not making the expected level

put in place helped the child to meet the of progress, we will make an assessment to

find out what strengths and difficulties your
child has. We will ask for input from you and

outcomes we set. We will use our
improved understanding of
your child’s needsto improve the your child, as well as getting help from

support we offer. external professionals where necessary.

Plan
Do In discussion with you and your child, we will
We will put our plan into practice. decide what outcomes we are hoping to
The class teacher, with the support of the achieve. We will make a plan of the support we
SENDCO, will be responsible for working will offeryour child to help them meet those
with your child on a daily basis, and outcomes. We will make arecord of this and
making sure the support we putin place share it with you and all relevant school staff.

is having the impact we intended.

As part of the planning stage of the graduated approach, we will review progress each term.
Whenever we run an intervention with your child, we will assess them before the intervention
begins. This is known as a ‘baseline assessment’. We do this so we can measure the impact of
the intervention on your child’s progress. We will track your child’s progress over time and
adapt our approach as we learn how best to support your child. This process will be continual. If
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the review shows a pupil has made progress, they may no longer need the additional provision
made through SEND support. For others, the cycle will continue, and the school's targets,
strategies, and provisions will be revisited and refined.

6. How will I be involved in decisions made about my child’s education?

We will review your child’s progress through a Pupil Profile three times per year and adjust
support as necessary. In the autumn term, your child’s new class teacher will meet you and
your child. This meeting is a chance to:

e give your views on your child’s strengths and what you think they need.

o listen to the child and gain their perspective.

e decide on areas of focus together.

o discuss the support the school will put in place to help your child make progress.

e identify what the school will do, what we will ask parents and carers to do, and what we
will ask your child to do.

The SENDCO may also attend these meetings to provide extra support.

We know that you are the expert when it comes to your child’s needs and aspirations. We want to
ensure you fully understand how we are trying to meet your child’s needs so that you can provide
insight into what you think would work best. We also want to hear from you as much as possible so
that we can build a better picture of how the SEND support we are providing is impacting your
child outside of school. If your child’s needs or aspirations change at any time, please let us know
immediately so we can keep our provision as relevant as possible.

After any discussion, we will record any outcomes, actions, and support agreed upon in a Pupil
Profile. This record will be shared with all relevant staff, and you will be given a copy. If you have
concerns that arise between these meetings, please contact your child’s class teacher by emailing
the school office. The office email can be found here.

7. How will my child be involved in decisions made about their education?

The level of involvement will depend on your child’s age and level of competence. We recognise
that no two children are the same, so we will decide on a case-by-case basis, with your input. We
will seek your child’s views by asking them to:

e Attend an initial Pupil Profile meeting to talk about their needs and how they would like to
be helped.

e Give their views using pictures and prompts to choose from.

e Participate in pupil voice activities throughout the year, with a focus on SEND children.
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8. How will the school adapt its teaching for my child?

Your child’s teacher is responsible and accountable for the progress and development of all pupils
in their class.

High-quality teaching is our first step in responding to your child’s needs.

We adapt our planning to make all our lessons accessible to everybody. During the lesson, we
monitor children’s response and assess children as they work. We may then put in further
adaptations on a case-by-case basis.

These adaptations may include:

e Scaffolding our practice to make sure all pupils are able to access the curriculum, for
example by giving sentence starters, word banks, task planners, verbal prompts, reading
instructions aloud or by giving pictures.

e Chunking learning into smaller parts.

e Adapting our teaching within the lesson in response to pupils’ output, putting in further
support as necessary. For example, if a maths question is too hard, we may complete
another worked example with the child or leave a model on the table.

e Giving longer processing time, giving children a chance to discuss answers in pairs, giving
children the opportunity to practice responses on whiteboards.

e Deploying the adults so that children that need it can access support.

e Using recommended aids such as coloured overlays, visual timetables, larger font,
laptops, triangle pencils etc.

e Employing flexible grouping — children may work in smaller groups with the teacher or TA.
They may work with a partner who can support them.
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We may also provide the following interventions and adjustments. A link to a booklet with all this

information in is here.

Cognition and Learning

Maths prompts — number lines, squares,
multiplication tables

Multiplication Squar
x (B0 Ooma
] 10

Concrete materials in maths

Phonics mats/ word banks/ alphabet
strips

Alternative ways of recording

Children may record their ideas orally on a sound button or use voice to
text on an Ipad. They may record their ideas in pictures on a laptop or
an adult can scribe their words.

Planning tools e.g. mind maps, story
maps, boxed up planning

ET | . .
‘,\_“” g These are all techniques designed to support

"‘;“-‘T/ =@

with the organisation and planning of ideas.

Extra reading / Better reading

Children do extra reading with an adult or join the Better Reading pro-
gramme which offers 3 x 15 mins reading sessions over 10 weeks.

Task Planners

This is a visual tool for breaking tasks down into 3 stag-
es. Its’s great for children who struggle to organise ide-
as, or remember what he teacher has said.

il

Dyslexia friendly phonics programmes

We use Song of Sounds which is a synthetic phonics programme taught
in a multisensory way.

Coloured overlays/ Grips / thicker pencils

o é
g [ =
[ &

@

Number Stacks

This is a catch up programme designed to fill gaps in basic maths skills. It
uses concrete apparatus to make abstract concepts understandable.
Children work in small groups taught by a teaching assistant 2/3 times
per week for 20 mins in 6 week blocks

Tricky word learning / precision teaching

Children learn to read or spell frequently used ‘tricky’ words such. They
aover-learn groups of words 3—4 times per week until the words are
more secure in the long term memaory.

Differentiated curriculum

We try to ensure that all children are working on the year group objec-
tives with scaffolding. When this isn't appropriate, children work on ob-
jectives from a lower year group or level.

Phonics interventions

Using a dyslexia friendly phonics programme, children work in small
groups of 3—6 for 20 mins, 2-3 times per week in 6 week blocks. We use
decodable books that will interest older readers.
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Communication and Interaction

Visual timetables / Now and Next boards

A n
English o L

¥

break

=
Maths

& [ 5

banen snack

Planning transitions

We plan adjustments to transitions e.g. children may
have a special place in the line, they may go and get their
coats slightly earlier or later, the may need a timer to
help them move from one activity to another.

Repeating instructions / Allowing 10 sec processing
time

We allow extra thinking time for children to formulate an
answer to a question or to process instructions.

Visuals / photos/ objects of ref

Some children need visuals, photos or
real objects to aid understanding if they

T %

don’t yet have language.

Teaching vocabulary /display with pictures

dzcidunus'&&."i We explicitly teach all topic vocabulary

-pallimn 3 and use visuals to support meaning.

coniferous

Social stories /Comic strip cartoons

We use Comic Strip Cartoons and Social Stories as tech-
niques to explicitly teach social rules or help children to
explore athers’ point of view.

Using the child’s interests

Some children with autism have special interests. We
may use a child’s interests to motivate them, but keep
the learning intention the same e.g. counting with dino-
saurs or writing a story about the Titanic.

Reducing the amount of words

We consciously reduce the amount of language we use
when giving instructions or explanations for children with
receptive language difficulties.

Using names to cue instructions

We can cue a child’s attention before an instruction or
explanation by using their name.

Use of visuals — photos, Widget

We make use of programmes with built

in visuals to aid communication.

Use of Makaton and a total communication environ-

ment

We use Makaton, which is a system that uses gestures
and signs to communicate. Alongside language and visu-
als Makaton can reinforce meaning.

Language / speech intervention

Children may follow a programme of work set by the
speech and language therapist.

Personal seating plan

We use seating designed to maximise learning e.g. a desk
near the front, an individual desk, a seat next to a care-
fully chosen partner.
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Social Emotional and Mental Health

ELSA check ins

ELSA stands for Emotional Literacy Support Assistant. ELSAs
support children to manage their feelings and be successful
in social situations. They work 1:1 or in small groups.

Therapeutic approaches

Trauma can cause difficult feelings which can then present
as behaviour. We seek to understand the causes of behav-
iour and support children therapeutically.

Soft start When the transition to school is hard, we may arrange for
children to check in with an adult or spend some time on a
calming activity before lessons.

ABC chart T e e We use a chart to explore patterns in behaviour. Behaviour

and causes are recorded over a week so that we can under-
stand and support positive behaviour.

Positive Behaviour Chart

This is a chart that aims to build confidence by reinforcing
positive behaviour over the course of a day or week.

Lego therapy

LEGO "

THERAPY e
<
-

“e

legorbased therapy & an approach that aims to develop skills
such as sharng, turn-toking, fallowing rules, Lsing names and prof-
lem-soking. Children work in groups of three with each paricipant
hordng a distinct role; Engineers use the Lego instructions and ask
the Supplier for the specific pieces of Lego needed. Suppliers
gives the Builder the pieces. Builders follow the building instruc-
fions from the Engineer in order to construct the model.

Emotional regulation

R

The ZOIES of Regulation

We use the Zones of Regulation in class. We model how
to identify feelings and suggest strategies to manage
difficult feelings. If children need more support with this,
intervention groups take place over a 6 week period , 1 x
per week in small groups of 4 with the Emotional Literacy
Support Assistant.

Social skills group

Social Skills groups work on self-awareness, social skills
or friendship. Children work in small groups of up to 4
children 1 x per week over a 6 week period.

Supported break times

Support will vary but may take the form of adults organ-
ising a game, supporting children with formulating rules
or joining in and problem solving disagreements.

Timers 0000 =3

Timers support children to get started on tasks, transition
to the next activity, take a break or focus for an amount
of time.

Pastoral plan and risk assessment

When children present with unsafe behaviour we ad-
dress their pastoral needs, minimise their triggers and
plan to prevent the behaviour as well as planning how to
respond in an emergency.

Emotionally based school avoidance resources

These are a set of resources that we use to support chil-
dren that avoid coming to school for emational reasons.

Movement break / Access to Nurture Room

Children may take a movement break in or outside the
classroom or in our nurture room with permission.
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Sensory and Physical

Fine and gross motor skill work We may run programmes with groups or individuals to

develop skills such as balance, throwing and catching, or

Wedge/ Theraband We use these Wedges, Wohble Cushions and Thera-

Bands in class. The wobble effect makes sensory seeking
children focus on how they sit, reducing fidgeting and
making it easier to focus on the task.

Fiddle toys

We use a standard school fiddle toy for children that
need to do something with their hands.

Sensory tent

Qur sensory tent takes away visual stimulation to allow
children to regulate.

Sensory circuits A Sensory Circuit is a short plan of physical activities that

enables children to achieve an optimal level of alertness.
It lasts 10-15 minutes and consists of 3 sections: alerting
activities, organising activities and calming activities.

Sensory breaks /resources/ snacks Sensory breaks or diets provide children with a sensory

activity that helps them regulate and reset.

These interventions are part of our contribution to West Sussex’s local offer.

9. How will the school evaluate whether the support in place is helping my child?

We will evaluate the effectiveness of provision for your child by:

Reviewing Pupil Profiles each term

Reviewing the impact of interventions

Using pupil questionnaires

In-class and intervention monitoring by the SENDCO
Lesson observation by the Senior Leadership Team
Using Provision Maps to measure progress

Holding an annual review (if they have an education, health and care (EHC) plan)
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10. How will the school make sure my child is included in activities alongside pupils who don’t
have SEND?

All of our extra-curricular activities and school visits are available to all our pupils, including our
before and after-school clubs with adjustments if necessary.

All pupils are encouraged to go on our school trips, including a water sports days in Y4 and Y5 our
residential PGL trip to Hindhead.

All pupils are encouraged to take part in sports days, school plays, special workshops and any other
activities. They may need some adjustments to be made in order to participate.

No pupil is ever excluded from taking part in these activities because of their special needs or
disability and we will make reasonable adjustments to make sure they can be included.

11. How does the school support pupils with disabilities?

You can find the school’s accessibility plan here.

12. How will the school support my child’s mental health, and emotional and social
development?

We provide support for pupils to progress in their emotional and social development in the
following ways:

e All class teachers use the Zones of Regulation to help children understand how they are
feeling and use strategies to support regulation.

e Pupils with SEND are encouraged to be part of the faith group.

e We provide extra support for some children at break and lunchtime.

e Some pupils with SEND are encouraged to participate in social skills groups.

e We run a Worry Buster club as least once per year.

e We provide extra pastoral support in the form of adult ‘check-ins’ where necessary.

e We have some access to a counselling service, Sturgeon’s, where children can go to talk
about their problems

e We have a ‘zero tolerance’ approach to bullying. Our anti-bullying policy is here.

13. What support will be available for my child as they transition between classes or to another
setting?

Between years

To help pupils with SEND be prepared for a new school year we:
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e Pass on Pupil Profiles where teachers can find details of all the support that children
receive in and outside class.

e (lass teachers meet with the new class teacher to talk about each child and make notes.
e Children visit their new class and may have an extra visit.

e Some make a Moving On booklet with information about their new class to refer to over
the summer.

e Teachers have time to read all the SEND reports and notes about children in a staff
meeting at the start of term.

Between schools

e The EYFS teacher goes to visit children at their nursery and liaises with key workers. They
also visit children at their home before they start school. The children come to school for a
half-day visit in the summer before they start and there is a 3-day staggered start in the
autumn term.

e When your child is moving from our school to another, we will convey all SEND, pastoral
and safeguarding information to your child’s new school. We will contact the new school to
talk to the SENDCO.

e When a child moves to our school, we will contact the SENDCO if they have special needs to
find out what their needs are and to facilitate the transfer of records.

e The SENDCO of the local secondary school will come into our school for a meeting with our
SENDCO. They will discuss the needs of all the children who are receiving SEND support and
our secondary partners may put in extra visits or adjustments depending on the school.

14. What support is in place for looked-after and previously looked-after children with SEND?

Catherine McConnell is the designated teacher for children that are cared for by the local
authority. She will make sure that all teachers understand how a looked-after or previously looked-
after pupil’s circumstances and their SEND might interact, and what the implications are for
teaching and learning.

Children who are looked-after or previously looked-after will be supported much in the same way
as any other child who has SEND. However, looked-after pupils will also have a personal education
plan (PEP). We will make sure that the PEP and any SEND support plans or EHC plans are consistent
and complement one another.

15. What should I do if | have a complaint about my child’s SEND support?
A link to our school complaints policy can be found here.

Complaints about SEND provision in our school should be made to the SENDCO or Headteacher in
the first instance. They will then be referred to the school’s complaints policy.
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16. What support is available for me and my family?

If you have questions about SEND, or are struggling to cope, please get in touch to let us know. We
want to support you, your child and your family.

To see what support is available to you locally, have a look at West Sussex County Council’s local
offer here.

A link to our local special educational needs and disabilities information, advice and support
(SENDIAS) services is here.

National charities that offer information and support to families of children with SEND are:
> IPSEA
> SEND family support
> NSpcc

? Family Action
> Special Needs Jungle

17. How does the school make sure the admissions process is fair for pupils with SEN or a
disability?

This is explained in our admissions policy here.
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18. Glossary

? Access arrangements — special arrangements to allow pupils with SEND to access assessments
or exams

2 Annual review — an annual meeting to review the provision in a pupil’s EHC plan

? Area of need — the 4 areas of need describe different types of needs a pupil with SEND can
have. The 4 areas are communication and interaction; cognition and learning; physical and/or
sensory; and social, emotional and mental health needs

> CAMHS - child and adolescent mental health services
? Differentiation — when teachers adapt how they teach in response to a pupil’s needs

? EHC needs assessment — the needs assessment is the first step on the way to securing an EHC
plan. The local authority will do an assessment to decide whether a child needs an EHC plan

? EHC plan — an education, health and care (EHC) plan is a legally-binding document that sets out
a child’s needs and the provision that will be put in place to meet their needs

? Graduated approach — an approach to providing SEND support in which the school provides
support in successive cycles of assessing the pupil’s needs, planning the provision,
implementing the plan, and reviewing the impact of the action on the pupil

2 Intervention — a short-term, targeted approach to teaching a pupil with a specific outcome in
mind

? Local offer — information provided by the local authority that explains what services and
support are on offer for pupils with SEND in the local area

? Outcome — target for improvement for pupils with SEND. These targets don't necessarily have
to be related to academic attainment

? Reasonable adjustments — changes that the school must make to remove or reduce any
disadvantages caused by a child’s disability

2 SENDCO - the special educational needs co-ordinator
> SEND - special educational needs and disabilities

2 SEND Code of Practice — the statutory guidance that schools must follow to support children
with SEND

? SEND information report — a report that schools must publish on their website, that explains
how the school supports pupils with SEND

2 SEND support — special educational provision that meets the needs of pupils with SEND

2 Transition — when a pupil moves between years, phases, schools or institutions or life stages
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