A Parents’ Guide to Classroom Adjustments,
Scaffolding and Interventions

A jargon busting guide to understanding the available support for children with additional and special needs.



Cognition and Learning
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Alternative ways of recording

Children may record their ideas orally on a sound button or use voice to
text on an Ipad. They may record their ideas in pictures on a laptop or

an adult can scribe their words.

Planning tools e.g. mind maps, story
maps, boxed up planning

These are all techniques designed to support
with the organisation and planning of ideas.
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Extra reading / Better reading

Children do extra reading with an adult or join the Better Reading pro-
gramme which offers 3 x 15 mins reading sessions over 10 weeks.




Task Planners

This is a visual tool for breaking tasks down into 3 stag-
es. Its’s great for children who struggle to organise ide-
as, or remember what he teacher has said.

Dyslexia friendly phonics programmes

We use Song of Sounds which is a synthetic phonics programme taught
in a multisensory way.

Coloured overlays/ Grips / thicker pencils
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Number Stacks

This is a catch up programme designed to fill gaps in basic maths skills. It
uses concrete apparatus to make abstract concepts understandable.
Children work in small groups taught by a teaching assistant 2/3 times
per week for 20 mins in 6 week blocks

Tricky word learning / precision teaching

Children learn to read or spell frequently used ‘tricky’ words such. They
over-learn groups of words 3—4 times per week until the words are
more secure in the long term memory.

Differentiated curriculum

We try to ensure that all children are working on the year group objec-
tives with scaffolding. When this isn’t appropriate, children work on ob-
jectives from a lower year group or level.

Phonics interventions

Using a dyslexia friendly phonics programme, children work in small
groups of 3—6 for 20 mins, 2-3 times per week in 6 week blocks. We use
decodable books that will interest older readers.




Communication and Interaction

Visual timetables / Now and Next boards
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Planning transitions

We plan adjustments to transitions e.g. children may
have a special place in the line, they may go and get their
coats slightly earlier or later, the may need a timer to
help them move from one activity to another.

Repeating instructions / Allowing 10 sec processing
time

We allow extra thinking time for children to formulate an
answer to a question or to process instructions.

Visuals / photos/ objects of ref

Some children need visuals, photos or
W ‘ %2.%; real objects to aid understanding if they
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don’t yet have language.

Teaching vocabulary /display with pictures

deciduous'fs; | We explicitly teach all topic vocabulary

pollinate % and use visuals to support meaning.
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Social stories /Comic strip cartoons

We use Comic Strip Cartoons and Social Stories as tech-
niques to explicitly teach social rules or help children to
explore others’ point of view.




Using the child’s interests

Some children with autism have special interests. We
may use a child’s interests to motivate them, but keep
the learning intention the same e.g. counting with dino-
saurs or writing a story about the Titanic.

Reducing the amount of words

We consciously reduce the amount of language we use
when giving instructions or explanations for children with
receptive language difficulties.

Using names to cue instructions

We can cue a child’s attention before an instruction or
explanation by using their name.

Use of visuals — photos, Widget
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. We make use of programmes with built
t.e.e S in visuals to aid communication.

Use of Makaton and a total communication environ-
ment

We use Makaton, which is a system that uses gestures
and signs to communicate. Alongside language and visu-
als Makaton can reinforce meaning.

Language / speech intervention

Children may follow a programme of work set by the
speech and language therapist.

Personal seating plan

We use seating designed to maximise learning e.g. a desk
near the front, an individual desk, a seat next to a care-
fully chosen partner.




Social Emotional and Mental Health

ELSA check ins

ELSA stands for Emotional Literacy Support Assistant. ELSAs
support children to manage their feelings and be successful
in social situations. They work 1:1 or in small groups.

Therapeutic approaches

Trauma can cause difficult feelings which can then present
as behaviour. We seek to understand the causes of behav-
iour and support children therapeutically.

Soft start When the transition to school is hard, we may arrange for
children to check in with an adult or spend some time on a
calming activity before lessons.

ABC chart I s We use a chart to explore patterns in behaviour. Behaviour

Date/Time Activity Antecedent Behavior Consequence
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and causes are recorded over a week so that we can under-
stand and support positive behaviour.

Positive Behaviour Chart

This is a chart that aims to build confidence by reinforcing
positive behaviour over the course of a day or week.

Lego therapy 2
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Lego-based therapy is an approach that aims to develop skills
such as sharing, tfurn-taking, following rules, using names and prob-
lem-solving. Children work in groups of three with each participant
having a distinct role; Engineers use the Lego instructions and ask
the Supplier for the specific pieces of Lego needed. Suppliers
gives the Builder the pieces. Builders follow the building instruc-

tions from the Engineer in order to construct the model.




Emotional regulation
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We use the Zones of Regulation in class. We model how
to identify feelings and suggest strategies to manage
difficult feelings. If children need more support with this,
intervention groups take place over a 6 week period, 1 x
per week in small groups of 4 with the Emotional Literacy
Support Assistant.

Social skills group

Social Skills groups work on self-awareness, social skills
or friendship. Children work in small groups of up to 4
children 1 x per week over a 6 week period.

Supported break times

Support will vary but may take the form of adults organ-
ising a game, supporting children with formulating rules
or joining in and problem solving disagreements.

Timers |' T

Timers support children to get started on tasks, transition
to the next activity, take a break or focus for an amount
of time.

Pastoral plan and risk assessment

When children present with unsafe behaviour we ad-
dress their pastoral needs, minimise their triggers and
plan to prevent the behaviour as well as planning how to
respond in an emergency.

Emotionally based school avoidance resources

These are a set of resources that we use to support chil-
dren that avoid coming to school for emotional reasons.

Movement break / Access to Nurture Room

Children may take a movement break in or outside the
classroom or in our nurture room with permission.




Sensory and Physical

Fine and gross motor skill work

We may run programmes with groups or individuals to
develop skills such as balance, throwing and catching, or
pencil skills.

Wedge/ Theraband We use these Wedges, Wobble Cushions and Thera-
Bands in class. The wobble effect makes sensory seeking
children focus on how they sit, reducing fidgeting and
making it easier to focus on the task.

Fiddle toys We use a standard school fiddle toy for children that

need to do something with their hands.

Sensory tent

Our sensory tent takes away visual stimulation to allow
children to regulate.

Sensory circuits

A Sensory Circuit is a short plan of physical activities that
enables children to achieve an optimal level of alertness.
It lasts 10-15 minutes and consists of 3 sections: alerting
activities, organising activities and calming activities.

Sensory breaks /resources/ snacks

Sensory breaks or diets provide children with a sensory
activity that helps them regulate and reset.




Visual impairment / Hearing impairments

We follow advice as supplied by the sensory support
teacher who visits the school.

Ipad linked to Whiteboard

Ipads can be linked up to the interactive white board so
that children with visual impairments can see the model-
ling and other visual input from the lesson.

Visual materials adapted

We adapt visual materials to different font sizes, different
coloured backgrounds and can also use non-shiny lami-
nates to reduce glare.

Personalised seating plan

Appropriate seating is explored so that those with hear-
ing and visual impairments are in the optimum place in
class.

Talking books / reading apps

We explore text to speech options where appropriate.

Hearing aids / radio aids

We support children with the management of their hear-
ing aids with a view to making them independent. Staff
also wear radio aids where appropriate.




